Indicators for Domain 2:  The Classroom Environment
	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	2a: Creating an environment of respect and rapport


	Classroom interactions, both between the teacher and students and among students, are negative, inappropriate, or insensitive to students’ cultural backgrounds, and characterized by sarcasm, put-downs, or conflict.
	Classroom interactions, both between the teacher and students and among students, are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity or lack of responsiveness to cultural or developmental differences among students.


	Classroom interactions, between teacher and students and among students are polite and respectful, reflecting general warmth and caring, and are appropriate to the cultural and developmental differences among groups of students.
	Classroom interactions among the teacher and individual students are highly respectful, reflecting genuine warmth and caring and sensitivity to students’ cultures and levels of development.  Students themselves ensure high levels of civility among members of the class.

	Indicators
	· Teacher uses disrespectful talk towards students.

· Student body language indicates feelings of hurt or insecurity.

· Disrespectful talk or body language (e/g. rolling eyes) among students.

· Teacher displays no familiarity with individual students’ interests or personalities.
	·  There is an absence of disrespectful talk either between teacher and students, or among students.

· Teacher attempts to make connections with individual students, but student reactions indicate that the efforts are not fully successful.


	· There is respectful talk between teacher and students and among students.

· Teachers make connections with individual students by, for example, greeting them by name as they enter the class.

· During the lesson, the teacher offers encouragement to students as they struggle with complex learning.


	In addition to the characteristics of “proficient,” 

· Teachers inquire about students’ lives beyond school, demonstrating knowledge and caring.

· The teacher’s response to a student’s incorrect response respects the student’s dignity.

· When necessary, students correct one another in their behavior towards classmates.

	2b: Establishing a culture for learning


	The classroom environment conveys a negative culture for learning, characterized by low teacher commitment to the subject, low expectations for student achievement, and little or no student pride in work.
	Teacher’s attempt to create a culture for learning are partially successful, with little teacher commitment to the subject, modest expectations for student achievement, and little student pride in work.  Both teacher and students appear to be only “going through the motions.”
	The classroom culture is characterized by high expectations for most students, genuine commitment to the subject by both teacher and students, with students demonstrating pride in their work.
	High levels of student energy and teacher passion for the subject create a culture for learning in which everyone shares a belief in the importance of the subject, and all students hold themselves to high standards of performance, for example by initiating improvements to their work.

	Indicators
	· The teacher conveys little enthusiasm or energy for the topics being studied.

· Reasons for the work are external: it’s on the test; the directive came from “downtown,” etc.

· The teacher conveys to at least some students that the work is too challenging for them.

· Students turn in sloppy or incomplete work

· Teacher trivializes the learning goals and assignments.
	· Teacher’s energy for the work is half-hearted or unsuccessful at enlisting student energy.

· Students comply with the teacher’s expectations for learning, but don’t indicate commitment on their own initiative for the work.

· Some students invest in high quality work while others indicate that they are looking for an “easy path.”


	· The teacher communicates the importance of the work, and expectations that all students can be successful in it.

· Student work and conduct during a lesson indicate commitment to high quality.


	In addition to the characteristics of “proficient,” 

· Students indicate that they are not satisfied with lack of complete understanding.

· Student questions and comments indicate a desire to understand the content, rather than, for example, simply learning a procedure for getting the correct answer.




	2c: Managing classroom procedures


	Classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, are either nonexistent or inefficient, resulting in the loss of much instructional time.
	Classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, have been established but function unevenly or inconsistently, with some loss of instructional time.


	Classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, have been established and function smoothly, with little loss of instructional time.
	Classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, are seamless in their operation, with students assuming considerable responsibility for their smooth functioning.

	Indicators
	· Transitions between small and large group activities are chaotic.

· Procedures are confused or chaotic; for example, students bump into one another getting materials or sharpening pencils.

· Volunteers and paraprofessionals are not deployed productively.

· Students are unaware of what to do, where to move, and when to move.

· Non- instructional duties, such as taking attendance, take much time.

	·  Transitions between large and small group activities are established, but are executed unevenly. 

· It appears that the teacher has attempted to establish procedures for distribution and collection of materials, but students are not quite sure what they are to do.


	· Students move smoothly between large and small group activities.

· Teacher establishes time-saving procedures for non-instructional activities.

· Teacher distributes and collects materials and supplies efficiently.

· Teacher reviews responsibilities of volunteers and paraprofessionals with those individuals; provides feedback to them.


	In addition to the characteristics of “proficient,” 

· Students ensure that transitions are accomplished smoothly.

· Students make efficient use of procedures such as attendance boards.

· Teacher invites paraprofessionals and volunteers to reflect on how their contributions to the classroom can be enhanced.




	2d: Managing student behavior


	There is no evidence that standards of conduct have been established, and little or no teacher monitoring of student behavior. Response to student misbehavior is repressive, or disrespectful of student dignity. 
	It appears that the teacher has made an effort to establish standards of conduct for students, tries to monitor student behavior and respond to student misbehavior, but these efforts are not always successful.
	Standards of conduct appear to be clear to students, and the teacher monitors student behavior against those standards. Teacher response to student misbehavior is appropriate and respectful to students.
	Standards of conduct are clear, with evidence of student participation in setting them.  Teacher’s monitoring of student behavior is subtle and preventive, and teacher’s response to student misbehavior is sensitive to individual student needs. Students take an active role in monitoring the standards of behavior.



	Indicators
	· The classroom environment is chaotic, with no apparent standards of conduct.

· The teacher does not monitor student behavior.

· Some students violate classroom rules, without apparent teacher awareness.

· When the teacher notices student misbehavior, s/he appears helpless to do anything about it.

	·  Teacher attempts to maintain order in the classroom but with uneven success.

· Teacher nor students refer to the standards of conduct.

· Teacher attempts to keep track of student behavior, but with no apparent system.

· The teacher’s response to student misbehavior is inconsistent: sometimes very harsh; other times lenient.


	· Students can describe the standards of conduct, and follow them 

· Teacher continually monitors student behavior. 

· Upon a signal from the teacher, students correct their behavior.

· Teacher speaks to a student privately about infringements of standards of conduct.


	In addition to the characteristics of “proficient,” 

· Students can explain the reasons for the different standards of conduct and how they reflect students’ own priorities.

· Students monitor and correct their own behavior without teacher intervention.

· Students respectfully intervene as appropriate with classmates to ensure compliance with standards of conduct.



	2e: Organizing physical space


	Teacher makes poor use of the physical environment, resulting in unsafe or inaccessible conditions for some students or a significant mismatch between the physical arrangement and the lesson activities.


	Teacher’s classroom is safe, and essential learning is accessible to most students, but the physical arrangement only partially supports the learning activities. Teacher’s use of physical resources, including computer technology, is moderately effective.
	Teacher’s classroom is safe, and learning is accessible to all students; teacher ensures that the physical arrangement supports the learning activities. Teacher makes effective use of physical resources, including computer technology.


	The classroom is safe, and the physical environment ensures the learning of all students, including those with special needs.  Students contribute to the use or adaptation of the physical environment to advance learning. Technology is used skillfully, as appropriate to the lesson.

	Indicators
	· There are physical hazards in the classroom, endangering student safety.

· Some students can’t see or hear the teacher or the board.

· Available technology is not being used, even if its use would enhance the lesson.
	· The physical environment is safe, and all students can see and hear. 
· The physical environment is not an impediment to learning, but does not enhance it.

· The teacher makes limited use of available technology and other resources.


	· The classroom is safe, and all students are able to see and hear. 

· The classroom is arranged to support the instructional goals.

· The teacher makes appropriate use of available technology.


	In addition to the characteristics of “proficient,” 

· Modifications are made to the physical environment to accommodate students with special needs.

· There is perfect alignment between the goals of the lesson and the physical environment.

· Students take the initiative to adjust the physical environment, for example, closing the door to shut out noise in the corridor, or lowering a blind to block the sun from a classmate’s eyes.

· Teacher makes extensive and imaginative use of available resources and technology.




Domain II Indicators

