Indicators for Domain 3:  Instruction
	Component
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	3a: Communicating with students


	Teacher’s oral and written communication contains errors or is unclear or inappropriate to students’ cultures or levels of development. Presentations of content are confusing to students.
	Expectations for learning, directions and procedures, and explanations of content are clarified after initial confusion; teacher’s use of language is correct but may not be completely appropriate to students’ cultures or levels of development.


	Expectations for learning, directions and procedures, and explanations of content are clear to students. Communications are appropriate to students’ cultures and levels of development
	Teacher’s oral and written communication is clear and expressive, appropriate to students’ cultures and levels of development.  It also anticipates possible student misconceptions.

	Indicators
	· Students indicate through their questions that they are confused as to the learning task.

· When asked by an observer, students cannot describe what they are learning.

· Students indicate through body language or questions that they don’t understand the content being presented.

· Teacher’s communications include errors of vocabulary or usage.
· The teacher makes a serious content error that will affect students’ understanding of the lesson.

	·  Teacher is required to clarify the learning task so students are able to complete it.

· When asked by an observer, students can provide a partially accurate description of what they are learning.
· The teacher makes no serious content errors, although may make a minor error.

	· Students engage with the learning task, indicating that they understand what they are to do.

· When asked by an observer, students can state what they are learning

· Teacher’s explanation of content is clear, using appropriate language.
· The teacher makes no content errors


	In addition to the characteristics of “proficient,” 

· Teacher uses rich language, offering brief vocabulary lessons where appropriate.

· Teacher explains content clearly, using metaphors and analogies to bring content to life.

· Students offer clarification about the learning task to classmates as needed.
· The teacher makes no content errors, displaying rich understanding of the discipline.


	3b: Using questioning and discussion techniques


	Teacher makes poor use of questioning and discussion techniques, with low-level or inappropriate questions, limited student participation, and little true discussion.


	Teacher’ use of questioning and discussion techniques is uneven, with some high-level questions, attempts at true discussion, and moderate student participation.
	Teacher’ use of questioning and discussion techniques reflects high-level questions, true discussion, and participation by all students.
	Questions reflect high expectations and are culturally and developmentally appropriate.  

Students formulate many of the high-level questions and assume the responsibility for the participation of all students in the discussion.

	Indicators
	· Questions are rapid-fire, with a single correct answer.

· There is little discussion; the teacher presents all information.
	·  Questions are a mix of higher-order and questions with a single correct answer.

· Discussions are dominated by a few students.

· All discussion is between teacher and students; students don’t speak directly to one another.
	· Most questions are open-ended, inviting students to explore the content.

· Discussions encourage students to talk to one another, without continuing mediation by the teacher.

· Virtually all students participate actively in the discussion.
	In addition to the characteristics of “proficient,” 

· Students initiate higher-order questions.

· Students invite comments from their classmates during a discussion.

· Teacher makes effective use of wait time.

	3c: Engaging students in learning


	Students are not at all intellectually engaged in learning, as a result of groupings, activities or materials inappropriate to their cultures of levels of understanding, poor representations of content, or lack of lesson structure.


	Students are intellectually engaged only partially in significant learning, resulting from groupings, activities or materials culturally or developmentally appropriate to only some students, or uneven lesson structure or pacing.


	Students are intellectually engaged throughout the lesson in significant learning, with appropriate groupings, activities and materials, instructive presentations of content and suitable lesson structure and pacing.


	Students are highly intellectually engaged throughout the lesson in significant learning, and make material contributions to the representation of content, the groupings, activities, and the materials. The lesson is adapted as needed to the needs of individuals, and the structure and pacing allow for student reflection and closure.



	Indicators
	· Learning tasks require only recall 

· Learning tasks have a single correct response and method


	·  Learning tasks are a mix of those requiring thinking and recall 


	· Activities demand higher-order thinking

· Students have choice in how they complete tasks. 

· Learning tasks have multiple correct responses or approaches
	In addition to the characteristics of “proficient,” 

· Students modify a learning task to make it more meaningful or relevant to their needs



	3d: Using Assessment in Instruction


	Assessment is not used in instruction, either through students’ awareness of the assessment criteria, monitoring of progress by teacher or students, or through feedback to students.


	Assessment is occasionally used in instruction, through some monitoring of progress of learning by teacher and/or students.  Feedback to students is uneven, and students are aware of only some of the assessment criteria used to evaluate their work.
	Assessment is regularly used in instruction, through self-assessment by students, monitoring of progress of learning by teacher and/or students, and through high quality feedback to students.  Students are fully aware of the assessment criteria used to evaluate their work.
	Assessment is used in a sophisticated manner in instruction, through student involvement in establishing the assessment criteria, self-assessment by students and monitoring of progress by both students and teachers, and high quality feedback to students from a variety of sources.

	Indicators
	· Evaluation criteria are unknown to students.

· Teacher does not monitor student understanding.

· Students receive no feedback on their work.


	· Students can state only some of the criteria by which their work is evaluated.

· Teacher makes attempts to monitor student understanding, with limited success. 
· Feedback to students is not uniformly specific, not oriented towards future improvement of work,


	· When asked by an observer, students can state all the criteria by which their work will be evaluated.

· Teacher monitors student learning through a variety of means, including using specifically-formulated questions to elicit evidence of student understanding.

· Feedback includes specific guidance on how students can improve their performance.
	In addition to the characteristics of “proficient,” 

· There is evidence that students have helped establish evaluation criteria.

· Students monitor their own understanding.

· Feedback is obtained from many sources, including other students.



	3e: Demonstrating flexibility and responsiveness


	Teacher adheres to the instruction plan in spite of evidence of poor student understanding or of students’ lack of interest, and fails to respond to student questions; teacher assumes no responsibility for students’ failure to understand.
	Teacher demonstrates moderate flexibility and responsiveness to student questions, needs and interests during a lesson, and seeks to ensure the success of all students.
	Teacher ensures the successful learning of all students, making adjustments as needed to instruction plans and responding to student questions, needs and interests.
	Teacher is highly responsive to individual students’ needs, interests and questions, making even major lesson adjustments as necessary to meet instructional goals, and persists in ensuring the success of all students.

	Indicators
	· Teacher ignores indications of student boredom or lack of understanding.

· Students become disruptive, or talk among themselves in an effort to follow the lesson.


	·  Teacher’s efforts to modify the lesson are only partially successful

· Teacher makes perfunctory attempts to incorporate student interests in the lesson.


	· Teacher seizes on a teachable moment to enhance a lesson.
· Teacher successfully makes a minor modification to a lesson.

	In addition to the characteristics of “proficient,” 

· Teacher successfully executes a major lesson readjustment when needed.

· Teacher builds on expressed student interests during the course of a lesson

· Teacher elicits student reaction to their adjustment in the lesson




Domain III Indicators

