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April 27,2010
To: KPBSD School Board Members

_ From: Sean Dusek, Assistant Superintendent of Instruction’ﬁ-
Re: KPBSD Teacher Evaluation Tool

In the fall 0of 2009, in partnership with the Kenai Peninsula Educator’s Association and
Kenai Peninsula Administrator’s Association, the District embarked on revamping the
existing teacher evaluation system. The current system has been in place for over a
decade. Through previous research, Charlotte Danielson’s Framework for Teaching was
selected as the base of the new system. Atftached is an overview of the system.

In November 2009, a small group of teachers, school administrators, and district personnel
began training on the Framework. A pilot project was planned with volunteers within our
schools receiving additional training and time to implement the Framework. The pilot
began in January 2010 with follow up training in March 2010. All administrators have
received initial fraining on the Framework for Teaching, along with an opportunity to
begin calibration of observation skills.

It is our plan to conduct a summer leadership academy on June 15 2“d, and 3" to focus
administrators and a teacher at each site on the Framework. This time will also enhance
the full implementation plan. We will be evaluating all non-tenured teachers using the
Framework starting in the fall of 2010. We also will solicit tenured teachers to volunteer
to be evaluated on the Framework. Trainings will be available for non-tenured and new
teachers at the beginning of the 2010 school year, with follow up trainings being planned
for late fall of 2010." Administrators will receive regular calibration training for
congistency across the District.

More information about this process and implementation will be available after the June
leadership academy.

ANCHOR POINT COCOPER LANDING HOMER HOPE KACHEMAK SELG  KENAI MOOSE PASS NANWALEK NIKISKE NIKOLAEVSK  NINILCHIK
PORT GRAHAM RAZDOLNA SELDOVIA SEWARD SOLDOTNA STERLNG TUSTUMENA  TYONEK VOZNESENKA



A Framework for Teaching
by Charlotte Danielson

" Domain 1: Pianning and Preparation

Instructional planning includes a deep understanding of content and
pedagogy and an understanding and appreciation of the students and what
they bring to the educational encounter. But understanding the content is not
sufficient; the content must be transformed through instructional design into
sequences of activities and exercises that make it accessible to students. All
elements of the instructional design — leaming activities, materials, and
strategies —must be appropriate to both the content and the students, and
aligned with larger instructional goals. In their content and process,
assessment techniques must also reflect the instructional outcomes and
should serve to document student progress during and at the end of a
teaching episode. Furthermore, in designing assessment strategies, teachers
must consider their use for formative purposes, and how assessments can
provide diagnostic opportunities for students to demonstraie their level of
understanding during the instructional sequence, while there is still time fo
make adjustments.

Domain 2: The Classroom Environment

Teachers create alearning environment through positive interpersonal

interactions, efficient routines and procedures, clear and consistent standards
of conduect, and a safe physical environment that supports the learning
purposes. In additien, the environment encourages students to take pride in
their work and to assume responsibility for their leaming. Students respond
to the warmth and caring of teachers, their high expectations for
achievement, and their commitment to stadents. Students feel safe with these

* teachers and know that they can count on the teachers to be fair and, when

necessary, compassionate. Students are also sensitive to the subtle messages
they receive from teachers as to their capabilities. The components of
Domain 2 are not associated with the learning of any particular content;
instead, they set the stage for all learning. The teacher establishes a
comfortable and respectful classroom environment, which cultivates a culture
for learning and creates a safe place for risk-taking. The atmosphere is
businesslike, with non instructional routines and procedures handled
efficiently, student behavior is cooperative and non disruptive; and the
physical environment conducive to learning.

Domain 3: Instruction

Domain 3 contains the components that are at the essential heart of teaching
— the actual engagement of students in learning, through the vision of
students developing complex understanding and participating in a
communify of learners. Students are engaged in meaningful work, which
carries significance beyond the next test and is relevant to students’ lives.
Teachers who excel in Domain 3 have finely honed instructional skills, Their
work in the classroom is fluid and flexible; they can shift easily from one
approach to another when the situation demands it. They seamlessly
incorporate ideas and concepts from other parts of the curriculum into their
explanations and activities. Their questions probe student thinking, and serve
to extend understanding. They are attentive to different students in the class,
and the degree to which they are thoughtfully engaged; they carefully
monitor student understanding as they go (through well-designed questions
or activities) and make minor mid-course corrections as needed, And above
all, they promote the emergence of seif-directed learners fully engaged in the
work at hand,

'

Domain 4: Professional Responsibilities

The components in Domain 4 are associated with being a true professional
educator: they encompass the roles assumed outside of and in addition to
those in the classroom with students. Students rarely observe these activities;
parents and the larger community observe them only intermittently. But the
activities are critical to preserving and enhancing the profession. Educators
exercise some of them (for example, maintaining records and communicating
with families) immediately upon entering the profession, since they are
integral to their work with students. Domain 4 consists of a wide range of
professional responsibilities, from self-reflection and professional growth, fo
participation in a professional community, to contributions made to the
profession as a whole. '

The components also include interactions with the families of students,
contacts with the larger community and advocacy for students. Domain 4

_captures the essence of professionalism by teachers; teachers are, as a result

of their skills in this domain, full members of the teaching profession, and
committed to its enhancement.



A Framework for Teaching
Components of Professional Practice

la.

Ib.

ic.

id.

le.

1f.

Domain 1: Planning and Preparation
Demonstrating knowledge of content and pedagogy
«  mowledge of content and the structure of the discipline
= lmowledge of prerequisite relationships
v Jmowledge of content-related pedagogy
Demonstrating knowledge of students
= mowledge of child and adolescent development
= |mowledge of the learning process
¥ Inowledge of studenis’ skills, knowledge and language
proficiency
*  knowledge of students’ interests and cultural heritage
®  lknowledge of students’ special needs
Setting instructional outcomes
* . value, sequence and alignment
®  clarity
¥ balance
" suitability for diverse learners
Demonstrating knowledge of resources
= resources for classroom use
®  resources fo extend contend knowledge and pedagogy
*  resources for students
Designing coherent instruction
®  learning aciivities
* instryctional materials and resources
¥ instructional groups
*  lesson and unit structure
Designing student assessments
= congruence with instructional outcomes
®  criteria and standards
& design of formative assessments

24a.

2b.

2c.

2d.

2Ze,

Domain 2: Classroom Environment
Creating an environment of respect and rapport
= teacher inferaction with students
= studemt interactions with one another
Establishing a culture for learning
= imporiance of the content
= expectations for learning and achievement
= student pride in work
Managing classroom procedures
"  management of instructional groups
»  manggement of transitions
*  management of materials and supplies
= performance of non-instructional duties
= supervision of volunteers and paraprofessionals
Managing student behavior
n expectations
»  monitoring of student behavior
= responses (0 Student misbehavior
Organizing physical space
*  safefy and accessibility
»  arrangement of furniture and use of physical resources

4a.

4D.

4c.

4d.

4e.

4f.

Domain 4: Professional Responsibilities
Reflection on Teaching
X gecuracy
*  wse in future feaching
Maintaining accurate records
*  student completion of assignmentis
= student progress in learning
®  pop-instructional records
Communicating with families
¥ information about the instructional program
N information about individuol students
*  engagement of families in the instructional program
Participating in a professional community
= relationships with colleagues
Y involvement in a culture of professional inguiry
¥ service fo school
®  participation in school and district projects
Growing and developing professionally
»  ephancement of content knowledge and pedagogical skill
R receptivity to feedback from colleagues
= service to profession
Showing professionaiism
& ntegrity and ethical conduct
® service to students
2 advocacy
®  decision making

3a.

3b.

3c.

3d.

3e.

Domain 3: Inmstroction
Communicating with students
s expectations for learning
*  directions and procedures
= explanations of content
= use of oral and written language
Using questioning and discussion technigues
r  guality of questions
*  discussion technigues
»  student participation
Engaging students in learning
= qctivities and assignments
= prouping of students
= instructional materials and resources
= structure and pacing
Using assessment in Instruction
® ' assessment criteria
= monitoring of student learning
»  feedback to students
®  student self-assessment and monitoring of progress
Demonstrating flexibility and responsiveness
v lesson adjustment
¥ . pesponse lo studenis
*  persistence

Danielson, 2007




Component Summary

Domain 1: Planning and Preparation

Comiponent

Unsatisfactory

Basic

Proficient

Distinguished

la: Demonstrating
knowledge of

content and

pedagogy

Teacher's plans and practice
display little knowledge of the
content, prerequisite
relationships between different
aspects of the content, or of the
instructional practices specific
to that discipline.

Teacher’s plans and practice reflect
some awareness of the important
concepts in the discipline, prerequisite
relations beiween them and of the
instructional practices specific to that
discipline.

Teacher’s plans and practice reflect
solid knowledge of the content,
prerequisite relations between
important copcepts and of the
instructional practices specific to that
discipline,

Teacher’s plans and practice reflect extensive
knowledge of the content and of the structure of the
discipline. Teacher actively builds on knowledge
of prerequisites and misconceptions when
describing instruction or seeking causes for student
misunderstanding.

1b: Demonstrating
knowledge of

Teacher demonstrates little or
no knowledge of students’

Teacher indicates the importance of
understanding students’ backgrounds,

Teacher actively seeks knowledge of
students’ backgrounds, cultures, skills,

Teacher actively secks knowledge of students’
backgrounds, cultures, skills, language proficiency,

students backgrounds, cultures, skills, cuftures, skills, language proficiency, language proficiency, interests, and interests, and special needs from a variety of
language proficiency, interests, | interests, and special needs, and attaing | special needs, and attains this sources, and attains this knowledge for individual
and special needs, and does not | this knowledge for the class as knowledge for groups of students. students,
seek such undserstanding. whole. . ‘
Ic: Setting Instructional outcomes are Instructional outcomes are of moderate | Instructional outcomes are stated as Instructional outcomes are stated as goals that can
instructional unsuitable for students, rigor and are sujtable for some goals reflecting high-level leaming and | be assessed, reflecting rigorous learning and
oulcomes represent trivial or low-level students, but consist of a combination | curriculum standards. They are suitable | curricufumn standards. They represent different

learning, or are stated only as.
activities. They do not permit
viable methods of assessment.

of activities and goals, some of which
permit viable methods of assessment.
They reflect more than one type of
learning, but teacher makes no attempt
at coordination or integration.

for most students in the class, represent
different types of learning, and are
capable of assessment. The outcomes
reflect opportunities for coordination.

types of content, offer opportunities for both
coordination and integration, and take account of
the needs of individual students.

{d: Demonstrating
kinowledge of
resources

Teacher demonstrates little or
no familiarity with resources to
enhance own knowledge, to use
in teaching, or for students who
need them, Teacher does not
seek such knowledge

Teacher demonstrates some familiarity
with resources available through the
school or district to enhance own
knowledge, to use in teaching, or for
students who need them. Teacher does
not seek to extend such knowledge

Teacher is fully aware of the resources
available through the school or district
to enhance own ktiowledge, to use in
teaching, or for students who need
them.

Teacher seeks out resources in and beyond the
school or district in professional organizations, on
the Internet, and in the community to enhance own
knowledge, to use in teaching, and for students who
need them,

le: Designing
coherent
insiruction

The series of learning
experiences are poorly aligned
with the instructional outcomes
and do not represent a coherent
structure, They are suitable for
only some students.

The series of learning experiences
demonstrates partial alignment with
instructional outcomes, some of which
are likely to engage students in
significant learning. The lesson or unit
has a recognizable structure and
reflects partial knowledge of students
and resoutces.

Teacher coordinates knowledge of
content, of students, and of resources,
to design a series of learning
experiences aligned to instructional
outcommes and suitable to groups of
students. The lesson or unit has a clear
structure and is likely to engage
students in significant learning.

Teacher coordinates knowledge of content, of
students, and of resources, to design a series of
learning experiences aligned to instructional
vuteomes, differentiated where appropriate to make
them suitable to all students and likely to engage
them in significant learning. The lesson or unit’s
structure is clear and allows for different pathways
according to siudent needs.

If* Designing
student assessment

Teacher’s plan for assessing
student learning contains no
clear criteria or standards, is
poorly aligned wish the
instructional outcomes, or is
inappropriate to many students.
The results of assessment have
minimal impact on the design
of future ingtruction.

Teacher’s plan for student assessment
is partially aligned with the
instrictional outcomes, without clear
criteria, and inappropriate for at least
some students, Teacher intends io use
assessment resuits to plan for future
instruction for the class as & whole.

Teacher’s pian for student assessment
is aligned with the instructional
outcomes, using clear criteria, is
appropriate to the needs of students.
Teacher intends to use assessment
results to plan for future instruction for
groups of studerits.

Teacher’s plan for student assessment is fully
aligned with the instructional outcomnes, with clear
criteria and standards that show evidence of student
contribution to their development. Assessment
methodologies may have been adapted for
individuals, and the teacher intends to use

assessmient results to plan future instruction for
individual students.

The Framework for Teaching, Chapter 4, Domain 1, page 1




Domain 2; The Classroom Environment

| Component

Unsatisfactory

Basic

Proficient

2a: Creating an
environment of
respect and

rapport

Negativity, insensitivity {o
cultura] backgrounds, sarcasm,
and put-downs characterize
interactions both between
teacher and students, and
among students.

Interactions, both between the feacher
and students and among students,
reflect only occasional insensitivity or
lack of responsiveness to cuitural or
developmental differences ameng
students.

Civility and respect characterize
interactions, between teacher and
students and among students, These
reflect general caring, and are
appropriate to the cultural and
developmental differences anong
groups of students.

. Distinguished —’
Students play an impertant role in ensuring positive
interactions among students. Relationships between
teacher and individual students are highly
respectful, reflecting sensitivity to students’
cultures and [evels of development.

2b: Establishing a
culture for
learning

Teacher displays little or no
energy, and conveys low
expectations for student
achievement, The students
themselves show little or no
pride in their work.

Teacher’s attempt to create a culture
Tor learning is only partially
successful, with both teacher and
students appear to be only “going
through the motions.” Teacher displays

minimal commitment to the work and

only moderate expectations for student
achievement, Students themselves
display little pride in their work.

The classroom culture is positive, and
is chatacterized by high expectations
for most students, genuine
commitment to the work by both
teacher and:students, with students
demonstrating pride in their work.

High levels of student energy and teacher passion
for the subject create a culture for learning in which
both students and teacher share a befief in the
importance of the subject, and all students hold
themseives to high standards of performance,
initiating improvements to their work.

2c: Managing
classrooin
procedures

Much instructional time is lost
due to inefficient clagsroom
routines and procedures, for
transitions, handling of
supplies, and performance of
non-instructional duties..

Some instructional time is lost due to
only partially effective classroom
routines and procedures, for
transitions, handling of supplies, and.
performance of non-instructional
duties.

Little instructional time is lost due to
classroom routines and procedures, for
transitions, handling of supplies, and
performance of non-instructional
duties, which occur smoothly.

Students contribute to the seainless operation of
classroom reutines and procedures, for fransitions,
hendling of supplies, and performance of non-
instructional duties.

2d; Managing
student behavior

There is no evidence that
standards of conduct have been
established, and little or no
teacher monitoring of student
behavior, Response to student
misbehavior is repressive, or

disrespectful of student dignity.

It appears that the teacher has made an
effort to gstablish standards of conduct
for students. Teacher tries, with
uneven results, to monitor student
behavior and respond to student
mishehavior..

Standards of conduct appear to be clear
to students, and the teacher monitors
student behavior against those

standards. Teacher response to student .

mishehavior is appropriate and
respects the students’ dignity.

Standards of conduct are clear, with evidence of
student participation in setting them, Teacher’s
monitoring of student behavior is subtle and
preventive, and teacher’s response to student
misbehavior is sensitive to individual student
needs, Students take an active role in monitoring
the standatds of behavior.

Ze; Organizing
physical space

The physical environment is
unsafe, or some students don’t
have access to learning. There
is poor alignment between the
physical arrangement and the
lesson activities,

The classroom is safe, and essential
learning is accessible to most students,
and the teacher’s use of physical
resources, including computer
technology, is moderately effective.
Teacher may attempt to modify the
physical arrangement to sult learning
activities, with partial success.

The classroom is safe, and learning 1s
accessible to all students; teacher
ensures that the physical arrangement
is appropriate to the learning activities.
Teacher makes effective use of
physical resources, including computer
technology.

The classroom is safe, and the physical
environment ensures the learning of all students,
including those with special needs.. Students
coniribute to the use or adaptation of the physical
environment to advance learning. Technology is
used skillfully, as appropriate to the lesson.

The Framework for Teaching .Chapter 4, Domain 1, page 2
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Pomain 3: Instruction

.

Component Summary

Camponent Unsatisfactory Basic Proficient BDistinguished
3a: Expectations for learning, directions | Expectations for learning, directions . Expectations for learning, directions and Expectations for learning, directions and
Communicating and procedures, and explanations of | and procedures, and explanations of pracedures, and explanations of content are procedures, and explanations of content are

with students

content are unclear or confusing to
students. Teacher’s use of language
containg errors ot is inappropriate to
students’ cultures or levels of
development,

content are clarified after initial
confusion; teacher’s use of language is
correet but may not be contpletely

‘appropriate to students’ cultures or

levels of development,

clear to students. Communications are
appropriate to students’ cultures and levels
of development

clear to students. Teacher’s oral and written
communijcation is clear and expressive,
appropriate to students’. cultures and levels of
developiment, and anficipates possible student
misconceptions.

3b: Using
questioning and
discussion
techniques

Teacher's questions are low-level or
inappropriate, eliciting limited
student participation, and recitation
rather than discussion.

Some of the teacher’s questions elicit a

thoughtful respense, but most are low- -
" level, posed in rapid succession.

Teacher’ attempts to engage all
students in the discussion are only
partiatly successful.

Maost of the teacher’s questions elicita
thoughtful response, and the teacher allows
sufficient time for students to answet. All
students participate in the discugsion, with
the teacher stepping aside when appropriate,

Questions reflect high expectations and are
culturally and developmentally appropriate.
Students formulate many of the high-level
questions and ensure that all voices are heard,

3c: Engaging
students in
learning

Activities and assignments,
materials, and groupings of students
are inappropriate to the instructional
oufcomes, or students’ cultures or
levels of understanding, resulting in
little intellectual engagement. The
lesson has no structure or is poorly

paced.

Activities and assignments, materials,
and groupings of students are partially
appropriate to the instructional
outcomes, or students’ cultures or
fevels of understanding, resulting in
moderate intellectual engagement. The
lesson has a recognizable structure but
is not fully maintained,

Activities and agsignments, matetials, and
groupings of students are fully appropriate io
the instructional outcomes, and students’
cultures and levels of understanding. All
students are engaged in work of a high leve!
of rigor, The lesson’s stiuciure is coherent,
with appropriate pace.

Students are highly intellectually engaged
throughout the lesson in significant learning, -
and make material contributions to the
activities, student groupings, and materials.
The lesson is adapted as needed to the needs
of individuals, and the structure and pacing
allow for student reflection and closure.

3d: Using
Assessment in
Instruction

Assessment is not used in

| instruction, either through students’

awareness of the assessment criteria,
monitoring of progress by teacher or
studen(s, or through feedback to
students.

Assessment is occasionally used in
instruction, through some monitoring -
of progress of learning by teacher

and/or students. Feedback to students -

is uneven, and studerits are aware of
only some of the assessment criteria
used to evaluate their work.

Assessment is regularly used in instruction,
through self-assessment by students,
monitoring of progress of learning by
teacher and/or students, and through high
quality feedback to students. Students are
fully aware of the assessment criteria used to
evaluate their work., :

Assessment is used in a sophisticated manner
in instruction, through student involvement in
establishing the assessment criteria, self-
assessment by students and monitoring of
progress by both students and teachers, and
high quality feedback to students from a
variety of sources.

3e: Demonstrating
Nexibility and
responsiveness

Teacher adheres to the instruction
plan, even when a change would
improve the lesson or of students’
lack of interest. Teacher brushes
aside student questions; when
students experience difficulty, the
teacher biames the students ot their
home environment,

Teacher attempts to modify the lesson
when needed and to respond to student
questions, with moderate success.
Teacher accepts responsibitity for
student success, but has only a limited
repertoire of strategies to draw upon.

Teacher promotes the successful [earning of
all students, making adjustments as needed
to instruction plans and accommodating
student questions, needs and inferests.

Teacher seizes an opportunity to enhance
[earning, building on a spontaneous event or
student interests. Teacher ensures the success
of all students, using an extensjve repertoire of
instructional strategies.

The Framework for Teaching, Chapter 4, Domain 1, page 3




Domain 4: Professional Responsibilities

Component Summary

Basic

Proficient

Component Unsatisfactory 1 Distinguished
4a: Reflecting on Teacher does not accurately assess Teacher provides a partially accurate Teacher provides an accurate and objective | Teacher’s reflection on the lesson is
Teaching the effectiveness of the lesson, and | and objective description of the Jesson, description of the lesson, citing specific thoughtful and accurate, citeing specific

has no ideas about how the lesson
could be improved.

but does not cite specific evidence.
Teacher makes only general suggestions
as to how the lesson might be improved.

evidence. Teacher makes some specific
suggestions as to how the lesson might be
improved.

evidence. Teacher draws on an extensive
repertoire to suggest alternative strategies
and predicting the likely success of eacls.

4b: Maintaining
Accurate Records

Teacher’s systems for maintaining
both instructional and non-
instructiona! records are either non-
existent or in disarray, resulting in
errors and confusion.

Teacher’s systerns for maintaining both
instructional and non-instructionat
records are rudimentary and only
partially successful.

Teacher’s systems for maintaining both
instructional and non-instructional records
are accurate, efficient and successful.

Students contribute to the maintenance of
the systems for maintaining both
fnstructional and non-instructional records,
which are accurate, efficient and successful

de!
Contmunicating
with Families

Teacher comnmunication with
families, about the instructional
program, or abowt individual
students, is sporadic or culturally
inappropriate. Teacher makes no
attempt to engags families in the
instructional progran.

Teacher adheres to school procedures
for communicating with families and
makes modest attempts to engage
familiés in the instructional program.
But communications are not always
appropriate to the cultures of those
families,

Teacher communicates frequently with
families and successfully engages them in
the instructional program. Information to
families about individual students is
conveyed in a culturally appropriate
manner.

Teacher’s comumunication with families is
frequent and sensitive to culturai traditions;
students participate in the comimunication,
Teacher successfully engages families in the
instructional program; as appropriate.

4d: Participating
in a Professional
Conmunity

Teacher avoids participating in a
professional community or in school
and district events and projects;
relationships with colleagues are
negative or self-serving,

Teacher becomes involved in the
professional cotnmunity and in school
and district events and projects when
specifically asked; relationships with
celleagues are cordial,

Teacher participates actively the
professional community, and it school and
district events and projeets, and maintains

- positive and productive relationships with

colleagues.

Teacher makes a substantia) contribution to
the professional community, to school and
district events and projects, and assumes a
jeadership role among the facuity.

de; Growing and
Developing
Professionally

Teacher does not participate in
professional development activities,
and makes no effort to share
knowledge with colicagues. Teacher
is resistant to feedback from
supervisors or coileagues.

Teacher participates in professional
development activities that are
convenient or are required, and makes
limited contributions to the profession.
Teacher accepts, with some reluctance,
feedback from supervisars and
colleapues.

Teacher seels out opportunities for
professional development based on an
individual assessment of need, and
actively shares éxpertise with others.
Teacher welcomes feedback from
supervisors and colleagues.

Teacher actively pursues professional
developiment opportunities, and Initiates
activities to contribute to the profession In
addition, teacher seeks out feedback from
supervisors and colleagues.

4f! Demonstrating
Professionalism

Teacher has little sense of ethics and
professionalism, and contributes to
practices that are self-serving or
harmful to students, Teacher fails to
comply with school and district
regulations and timelines.

Teacher is honest and well-intentioned
in serving students and contributing to
decisions in the school, but teacher’s
attempts to serve students are limited.
Teacher complies minimally with
school and district regulations, doing
Jjust enough to “get by.”

Teacher displays a high level of ethics and
professionalism in deafings with both
students and colleagues, and complies
fully and voluntarily with school and
district regulations. Teacher compiies fully
with school and district regulations.

Teacher is proactive and assumes a
leadership role in ensuring the highest

| ethical standards, and seeing that school

practices and procedures ensure that all
students, particularly those traditionally
underserved, are honored in the school.
Teacher takes a leadership rele in seeing
that colleagues comply with schoel and
district regulations,

The Framework for Teaching-Chapter 4, Domain 1, page 4




